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Continued focus on PGR tracking changes since 1994
Expansion of synergies between UK and Irish HEIs in the 
support and approaches to doctoral education
Reflect on findings, predictions and policy changes from 
2015 report
Strategic ambitions and institutional vision

Key areas investigated:
Existence of Graduate School/Doctoral College (or other 
discrete structure);
Remit;
Strategic priorities and KPIs;
Growth in PGR;
EDI policy and priorities

-
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Four 
phases

Establishment of the Graduate 
School

Consolidation and regulation of 
quality

Collaboration and diversification of 
models

Continuation and development of 
policy and practice in collaboration



Headline results: Structures – name and 
position in the organisation

1994 
Survey

2021 
Survey

2021
Survey 
excluding 
specialist 
colleges

Percentage of
institutions with a 
structure supporting 
doctoral education

38% 75% 80%



Remit– who is in and who is out?



FTE of support in Graduate 
Schools

• No relationship between 
number PGR and the FTE of 
GS support

• Largest number of FTE were 
because there was a more 
integrated larger support 
infrastructure, smaller 
numbers of FTE was when 
support was dispersed 
across the institution



Strategic 
Priorities



Most common activities with high level of 
involvement from Graduate Schools were:

92% Representing Doctoral issues within the Institution

92% Improving the PGR experience

89% gathering opinions of PGR

84% Training and development of Supervisors

81% Generic skills training

77% progression – submission and completion



Measurables to evaluate Doctoral Education

Respondents were asked to 
consider to what extent a range 
of indicators were used to 
evaluate doctoral education in 
their institution.



Equity, Diversity 
and Inclusivity

• 84% of respondents indicate the 
EDI considerations are used in 
decision making

• Embedded in the ways of 
working rather than a strategic 
priority in their own right

• Data collected to support EDI 
varies across institutions and 
metrics across protected 
characteristics utilized for 
different purposes (refer to page 
51 for more detailed data)



Growing the PGR community
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Synergies across the three surveys show:

Greater emphasis on the doctoral candidate experience

Quality of the doctorate

Quality of research supervision and emphasis on training

Alignment with broader policy such as EDI and Health and Wellbeing

Career Development

Specific institutional structure



Completion times and rates



Completion times and rates



Looking ahead: areas 
of focus and 

considerations 



• Broadening of the 
type of doctorate

• Equity and inclusion 
in doctoral education

• Funding

• Emerging and future 
policy

• Part time doctoral 
candidates




